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A
bstractT

he C
riterion. R

eading Instructional P
roject (C

R
IP

) w
as

developed over a period of ten years w
hen federal funds m

ade com
pensatory

education possible in hundreds of com
m

unities throughout the country. D
ur-

ing this tim
e fram

e, the Linden T
itle I P

rogram
 evolved from

 a supplem
ental

reading and m
athem

atics program
, em

phasizing rem
edial techniques in the

upper elem
entary grades, to a structured developm

ental program
 of Language

A
rts designed to m

eet the needs of prim
ary grade students.

T
he continual dow

nw
ard shift of em

phasis to low
er grade levels lead

to our m
otto "Y

ou'll never learn any younger."
In the course of the C

R
IP

 account w
e w

ill em
phasize the experience

of successive refocussings, a program
 sequence finding a philosophy, a curri-

culum
, and a responsive clientele

the.students eligible to participate in our
program

.O
urs is a record of cum

m
ulative successes, w

hich m
ove tow

ard the
idea of early student readiness and preparation for an age of electronic m

edia.
W

e m
oved tow

ard the creation of an instructional program
 w

hich is based on
the needs of its students, w

ho m
ight not otherw

ise experience the w
onder of

w
ords.

B
E

ST
 A

V



P
hilosophy

T
his is a report of the Linden

T
itle 1 P

rogram
 betw

een the years 1971-74.
It is

the cum
m

ulative result of a philosophy w
hich

believes that:
all children have the fundam

ental right
to

grow
 and develop to their full intellectual

potential,
E

ach child should be allow
ed to'function in

learning experiences at his ow
n rate,

E
xperiences should be enjoyable and

re-
w

arding, w
hile providing a strong founda-

tion upon w
hich his or her future learning

experiences can be built.

R
esearch indicates that a child's m

ost im
-

portant learning experiences, both quantitative
and qualitative, occur before the age of

seven.
T

herefore, a program
 that em

phasizes individual-
ized instruction, at the earliest possible schoolage,
w

as im
plem

ented, and the m
otto em

ployed
.

.
.

"Y
ou'll never learn any younger."

O
verview

Linden, N
ew

 Jersey, is a highly
developed com

m
unity of

11.4 square
m

iles,
located w

ithin tw
enty m

iles of N
ew

 Y
ork C

ity. B
e-

cause of its location near the P
ort of N

ew
 Y

ork as
w

ell as P
ort N

ew
ark and P

ort E
lizabeth, it has

developed as a m
anufacturing center for both

heavy and light industry.
T

he
city's

population
is

approxim
ately

41,500. In this num
ber are represented

a variety of
ethnic groups. N

early seventeen thousand people
are either foreign born or have at least one foreign
born parent.

T
he Linden B

oard of E
ducation operates

one
senior high school, tw

o junior high schools and 10
elem

entary schools. A
t the elem

entary school
level district-w

ide student perform
ance

on the
S

tanford A
chievem

ent T
est in the R

eading A
rea

revealed that for grades 2 through 6, approxim
ate-

ly 60%
 of the student population scored below

national norm
s. W

hile the percentage of students
scoring one or m

ore years below
 the national

norm
 w

as less than one per cent in the second
grade it grew

 to an unacceptable thirty-seven
per

cent at the fifth grade level.
T

he Linden S
chool S

ystem
 began receiving

federal funds at the inception of the E
lem

entary
and S

econdary E
ducation A

ct in 1965. In order
to

com
ply w

ith federal guidelines it becam
e

neces-
sary for the school adm

inistration to determ
ine eli-

gible attendance areas.
In the project year 1971-2, eligible attend-

ance areas w
ith the greatest concentration of

econom
ically disadvantaged students

w
ere identi-

fied by the 1970 census count. T
hat identification

yielded five public and tw
o parochial schools

as
having m

ore than 14%
 of low

 incom
e fam

ilies.
T

his m
ethod of identifying attendance

areas
w

as changed during the second project year
(1972-3) in favor of the A

ide for D
ependent C

hild-
ren (A

F
D

C
) count. T

he count indicated that, on
a

city-w
ide basis, 8%

 of all children
w

ere from
 low

incom
e fam

ilies. A
ttendance areas w

hich contain-
ed m

ore than 8%
 of children from

 low
 incom

e
fam

ilies w
ere certified eligible for T

itle
I

funds.
C

hildren living in these public school
areas, but



attending non-public schools w
ere also eligible to

participate in the program
. T

he shift low
ered the

num
ber of participating schools to five; three pub-

lic and tw
o parochial.

T
hus w

e hoped to give the disadvantaged
child a sufficiently firm

 and deep background of
skills to enable him

 to advance w
ith steady

pro-
gress through the reading curriculum

. T
he T

itle I
P

rogram
 experienced five m

ajor grade level and
curriculum

 changes; from
 one of rem

edial reading
at the upper elem

entary levels to a Language A
rts

P
rogram

 at the prim
ary levels.

T
he scope and sequence chart details in

chronological order these curriculum
 and grade

level changes.
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Identifying titiel
students

In
1971-72,

all
kindergarten

and first grade students in the selected public
school attendance areas, and those students
in

non-public
schools

living
in

the
public

school attendance areas w
ere tested by the T

itle I
staff to determ

ine the degree of educational disad-
vantage. T

he A
B

C
 Inventory w

as adm
inistered to

kindergarten students, and all first grade students
w

ere given the H
arrison-S

troud R
eadiness P

rofile.
S

econd and third grade students, enrolled in the
P

arochial schools, w
ere identified w

ith the C
ali-

fornia D
iagnostic R

eading T
est.

P
ublic school

students from
 second to ninth grades w

ere ser-
viced by the R

em
edial R

eading teachers from
 the

D
epartm

ent of S
pecial S

ervices.
In 1972-73, the testing procedures used to

identify kindergarten and first grade students re-
m

ained the sam
e. T

he C
alifornia R

eading T
est

(U
pper and Low

er P
rim

ary) w
as adm

inistered in
M

ay 1972 to second and third grade students and
used as a needs assessm

ent for T
itle I.

T
he follow

ing year, kindergarten students
w

ere again identified w
ith the A

B
C

 Inventory. T
he

M
etropolitan R

eadiness T
est, given by the local

district in M
ay 1973, w

as used to identify the first
grade students, rather than the H

arrison-S
troud

R
eadiness P

rofile. S
econd grade students w

ere
identified by the S

tanford 'early A
chievem

ent T
est

adm
inistered in M

ay 1973.
P

rior to the final selection of students for the
E

S
E

A
 T

itle I program
, classroom

 teachers' recom
-

m
endations of individual student needs, strengths,

and w
eaknesses w

ere solicited and evaluated.
S

tudents dem
onstrating the greatest need

w
ere selected for the program

 based on residence
in an identified school's attendance area, test

re-
sults, and teacher recom

m
endations.

i

4

I

k.:.1



.t

Instructional project B
ased

on in-
dividual

needs, the
children

enrolled
in

the
P

rogram
 m

et w
ith the T

itle 1 team
 three to five

tim
es a w

eek in an open classroom
 stivation. E

ach
child w

as assessed in the areas of S
ensory-M

otor,
V

isual-A
uditory, V

isual-Language, V
isual-T

hink-
ing, A

uditory-M
em

ory and P
honology, as pub-

lished
in

R
andom

 H
ouse

C
riterion

R
eading

P
rogram

 developed by M
arie G

. H
ackett, P

h.D
.

T
he R

andom
 H

ouse program
 w

as initially
used, in part, because it w

as structured. It w
as a

device to pull m
aterials together, and to provide a

constant guide in w
riting and teaching by perfor-

m
ance objectives, and leant stability, continuity,

and a sense of certainty to the instructional pro-
cess. T

his structure provided the continually
cha%

ing T
itle

I
staff w

ith a constant fram
e of

reference. T
he R

andom
 H

ouse P
rogram

 includes
(1) com

plete docum
entation of skill developm

ent,
anticipating those cases in w

hich a student is
transferred from

 one T
itle

I
school to another

w
ithin the district, (2) com

plete inform
ation for the

student's regular classroom
 teacher, and (3) ac-

cess to inform
ation about precise skill deficiencies

w
hich could be brought to the attention of the

student's parents in conferences. S
m

all-group or
individualized instruction w

as the m
ost com

m
only

used m
ethod of teaching.

T
he test-teach-test m

ethod identified indi-
vidual student needs in a hierarchy of skills. O

nce
skill deficiencies and the level of skill developm

ent
w

ere identified for each student, the E
S

E
A

 T
itle I

teachers developed teaching strategies em
ploying

available m
aterials and equipm

ent.

d

..1101.44 .



E
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IE

N
T

raF
IT

E
R
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ri

4
A

m
ong the w

ide variety of instructional
m

aterial and educational equipm
ent in

use to
supplem

ent the C
riterion R

eading hierarchy of
skills w

ere:

E
Q

U
IP

M
E

N
T

Language M
aster

C
ontrolled R

eader
8m

m
 T

echnicolor P
rojector

P
rim

ary T
ypew

riter
C

assette and T
ape R

ecords
16m

m
 S

ound P
rojector

S
inger S

tudym
ate

II

M
A

T
E

R
IA

LS
Language D

evelopm
ent K

its
Individualized P

honics K
its

E
ducational G

am
es

D
evelopm

ental W
orkbooks

P
repared and T

eacher-m
ade T

apes and
C

assettes
F

ilm
strips

8 m
m

 C
artridge F

ilm
s

P
honograph R

ecords
F

lash C
ards

O
verhead V

isuals



T
he team

 approach w
as instituted in the

schools w
here there w

ere tw
o or m

ore teachers.
Learning centers w

ere set up w
ithin the class to

teach or reinforce the skills w
hich the assessm

ent
identified. G

roups of tw
o to four -students w

ere
rotated from

 center to center as they com
pleted

assigned activities. T
w

o of Linden's three non-
public schools enrolled students w

ho w
ere eligible

for the T
itle I P

rogram
 by reason of their residing

M
t

in the identified schools' attendance areas. T
he

sam
e skill developm

ent program
 w

as carried on in
these schools as in the public schools.

T
he R

andom
 H

ouse P
rogram

 rem
ained until

the end of D
ecem

ber 1972. In January 1973 a re-
vised curriculum

 w
as instituted. T

his becam
e the

Linden C
riterion R

eading Instructional P
rogram

(C
R

IP
) and it is under this acronym

 that the Linden
program

 achieved its recognition.

ant
N

'O
rin.

3C
.

_))

T
he first tw

o levels of
program

 w
as divided into the

areas w
ith unequal em

phasis
1. S

ensory-M
otor

2. V
isual-M

otor
3. A

uditory-M
otor

4. P
honology

5. V
erbal Inform

ation
6. S

tructural A
nalysis

7. C
om

prehension

the R
andom

 H
ouse

follow
ing m

ajor skill
placed on each:
m

inim
um

 em
phasis

m
oderate em

phasis
heavy em

phasis
heavy em

phasis
m

oderate em
phasis

m
inim

um
 em

phasis
m

oderate em
phasis

T
he Linden C

R
IP

 developed a
different

schem
ata w

ith equal em
phasis on each generic

skill area in the hierarchy as follow
s:

1. S
ensory M

otor
2. V

isual M
otor

3. V
isual A

uditory
4. V

isual Language
5. Language T

hinking

6. Language Listening
T

hinking
7. A

uditory M
em

ory
8. P

honology
9. S

tructural A
nalysis

10. C
om

prehension

C
O



a !taut"'
a

w
irsr

g.

O
n:

A
 brief com

parison of the tw
o organizational

lists should dem
onstrate Linden's m

ove tow
ard a

total language arts program
. T

he C
R

IP
 em

pha-
cizes this total language arts program

 by allow
ing

the children the opportunity for instruction in the
visual and auditory skill areas. T

he Linden staff
both added and deleted skills w

ithin each generic
area.

O
nce C

R
IP

 w
as developed, a need arose to

code instructional m
aterials to the new

 checklist
of skills. A

 clerk-aide (or inventory clerk) w
as re-

sponsible, along w
ith the teaching staff, for cod-

ing the m
aterials. T

his system
 gave the teacher

access to a listing of available m
aterials for plan-

ning each child's individual instructional prescrip-
tion. A

 resource center of gam
es, equipm

ent,
softw

are and hardw
are w

as established.
T

eachers m
aintained

a
record

of
each

student's progress, a daily log of instructional
activities, attendance records, and m

onthly pro-
gress reports. T

w
o P

arent conferences w
ere held

during the school year to discuss the students'
progress.

In-service training opportunities w
ere

offered to the T
itle I teachers, including visitations

to T
itle I classroom

s w
ithin the district, observa-

tion of the children's regular classroom
, and the



presentation of m
aterials by publishing com

pan-
ies. W

orkshops w
ere conducted to fam

iliarize T
itle

I teachers w
ith the equipm

ent available to the
staff.

T
he Linden C

riterion R
eading Instruction

P
rogram

 (C
R

IP
) w

as continued throughout the
"1973-4 school year.

II

M
M

O
ftrIl.0/01101

fl

4104*U
ess

111.



W
ithout providing com

plete job descriptions,
it m

ay be helpful to give a brief explanation of
those staff functions not accounted for elsew

here
in this docum

ent.
D

uring the project years
1971-72 and

1972-73, a T
itle

I
nurse adm

inistered visual and
auditory screening tests, helped to correlate health
activities such as dental care, nutrition, and clean-
liness w

ith the curriculum
, and taught these units

as a m
em

ber of the teaching team
.

A
ides w

ere first em
ployed by the T

itle
I

program
 in the spring of 1972. T

hey w
ere local

com
m

unity people, w
ith at least a high school

diplom
a w

ho w
ere trained by the teachers to keep

records, duplicate m
aterials, inventory hardw

are
and softw

are, and accom
pany students to and

from
 the T

itle 1 classroom
.

T
hey continued to

function in these capacities throughout the 1973-
74 project year.

A
 full tim

e clerk in the central T
itle I office

provided secretarial and clerical services related to
the operation of the program

.
In the second year of the program

 (1972-73)
it becam

e the responsibility of a clerk-aide to code
and inventory all hardw

are and softw
are used

throughout all T
itle I schools.
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 full tim
e coordina-

tor assum
ed the responsibility of preparing the

T
itle 1 application for subm

ission to the N
.J. S

tate
D

epartm
ent of E

ducation. A
 budget of $155,000

w
as allocated to the project for 1971-2; $128,000

for the year 72-73; and $152,000 for the year 73-74.
T

he bulk of the expenditures, approxim
ately 55%

of the allocations, w
ere used for staff salaries.

O
hl

.47=
7-*E

i
=

=
=

O
ther responsibilities assum

ed by the coor-
dinator centered around curriculum

revisions,
m

onitoring T
itle

I
classroom

s, coordinating in-
service training, m

anaging the ordering and distri-
bution of m

aterials and supplies, arranging for all
cultural

enrichm
ent

activities,
and

preparing
annual reports.



ccH
I

P
arent involvem

ent
P

arent
in-

volvem
ent is m

andated by T
itle 1 legislation, and

began w
ith a letter notifying parents of their

children's participation in the T
itle 1 program

. T
he

Linden project set up tw
o structures to facilitate

further involvem
ent:

a
parent

contact-and-
conference system

 involving both T
itle 1 teachers

and T
itle 1 nurse and the P

arent C
ouncil.

T
itle I teaching staff found regular contact

w
ith parents valuable particularly in those cases

w
hich provided an insight into a fam

ily situation
w

hich m
ight be influencing the child's learning

progress, and/or w
hich m

ight provide hints as
how

 best best to approach and m
otivate the child.

E
ach E

S
E

A
 T

itle
I

school has a P
arent

C
ouncil com

posed of parents of children either
participating or eligible to participate in the pro-
gram

. T
hese local school councils m

et four tim
es a

year for the purpose of m
aking recom

m
endations

to the city-w
ide E

xecutive P
arent C

ouncil com
-

posed of local council representatives. T
he E

xecu-
tive C

ouncil m
et on a m

onthly basis w
ith m

em
bers

of the com
m

unity and school personnel w
ho act

in an advisory capacity.



E
A

C
E

E
D

S

E
valuation

P
erform

ance objectives w
ere

w
ritten by the T

itle 1 staff at the beginning of each
school year.

In-service w
orkshops w

ere con-
ducted for both staff m

em
bers and parents, to

explain procedures for w
riting P

erform
ance O

bjec-
tives. T

he statistics used in the follow
ing report of

the program
 results w

ere com
piled by a consulting

firm
.

T
he kindergarten perform

ance objective for
all three project years read as follow

s:

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle I program
, kinder-

garten students w
ill dem

onstrate an
average gain of seven m

onths in
reading readiness as m

easured by
the A

B
C

 Inventory.

E
A

P
E

C
T

E
U

T
he A

B
C

 Inventory w
as adm

inistered on a
pre- and post-test basis. In the project year 1971-
72, based on a total of 78 students, in 7 schools,
the average pre-test readiness age w

as 4 years 7
m

onths and the average post test readiness age
w

as 5 years 9 m
onths. T

he average gain of 14
m

onths exceeded the expected gain of 7 m
onths,

therefore the perform
ance objective w

as attained.

In the project year 1972-73, based on a total
of 73 students in 5 schools, the average pre-test
readiness age w

as 4 years 4 m
onths w

hile the
average post-test readiness age w

as 5 years 8
m

onths. T
he average gain of 16 m

onths exceeded
the expected gain of 7 m

onths, therefore the per-
form

ance objective w
as attained.

In the project year 1973-74, based on a total
of 71 students in 5 schools, the average pre-test
readiness age w

as 4 years 5 m
onths and the

average post-test readiness age w
as 5 years 8

m
onths. T

he average gain of 15 m
onths exceeded

the expected gain of 7 m
onths, therefore the

perform
ance objective w

as attained.
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A
 com

parison of pre- and post-data for the three project years is show
n below

:

4-7

5-9

A
B

C
 Inventory

1971 - 745-8

E
xpected gain

5-2
E

xpected gain
4-11

4-4

4-5

5-8

E
xpected gain

5-0

1971-72
78 students

1972-73
73 students

1973-74
71 students

T
he first grade perform

ance objectives for
the project years 1971-72 and 1972-73 read as
follow

s:T
he H

arrison-S
troud R

eading R
eadiness

P
rofile w

as adm
inistered to 103 first grade stu-

dents in S
eptem

ber 1971 and M
ay 1972. D

ata indi-
cates that 92%

 of these students dem
onstrated

the cognitive skills required to gain one or m
ore

levels of reading readiness. T
his percentage ex-

ceeds the expected 80%
 as w

ritten in the perfor-
m

ance objective. T
herefore this objective w

as
attained.



T
he H

arrison-S
troud R

eading R
eadiness

P
rofile w

as adm
inistered to 139 first grade stu-

dents in S
eptem

ber 1972 and M
ay 1973. D

ata indi-
cates that 88%

 of. these students dem
onstrated

the cognitive skills required to gain one or m
ore

levels of reading readiness. T
hus the perform

ance
objective w

as attained, and exceeded by 8%
.

T
he testing instrum

ent for the project year
T

E
ST

,T
E

FIC
H

,T
E

ST
 111E

T
H

C
IU

1973-74 w
as changed to the S

tanford
E

arly
A

chievem
ent T

est. T
he change w

as m
ade to cor-

relate T
itle 1 pre-test data w

ith post-test data ob-
tained in M

ay 1974 using the S
tanford E

arly
A

chievem
ent test, adm

inistered throughout the
school district. T

hus, the T
itle

I
student w

as
rem

oved from
 an additional testing situation.

T
he perform

ance objective stated:

B
y the end of the 1973-74 school

year, E
S

E
A

 T
itle

I
first grade S

tu-
dents participating in the C

R
IP

 w
ill

dem
onstrate cognitive skills in read-

ing by scoring, on the average, at or
above the 50th percentile as m

ea-
sured by the K

now
ledge of Letters

and A
ural C

om
prehension subtests

of the S
tanford E

arly A
chievem

ent.

D
ata indicates, 93%

 of the students tested
.scored at or above the 50th percentile on the
subtest K

now
ledge of Letters. In this area, the

perform
ance objective w

as attained. O
n the sub-

test A
rual C

om
prehension 49%

 of the students
tested scored below

 the 50th percentile, indicating
that this part of the perform

ance objective w
as not

attained by V
A

.



T
he second grade perform

ance objective for
project year 1971-72 read as follow

s:

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle I program
, second

grade students w
ill dem

onstrate an
average gain of seven m

onths grade
equivalency

in
the

subtests
of

,K
now

 ledge of W
ord R

ecognition,
K

now
ledge of W

ord F
orm

, K
now

-
ledge M

eaning of O
pposite, K

now
-

ledge of P
icture A

ssociation, K
now

-
ledge of R

eading V
ocabulary, R

ead-
ing C

om
prehension, as m

easured by
the C

alifornia R
eading T

est (Low
er

P
rim

ary).

T
he pre- and post- data presented in the

chart below
, is based on' a total of 18 students.

T
he perform

ance objective in each subtest
area w

as attained.
T

he perform
ance objective for the follow

ing
project year (1972-3) read:

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle] program
, second

grade students w
ill dem

onstrate an
average gain of seven m

onths grade
equivalency in K

now
ledge of R

ead-
ing V

ocabulary as m
easured by the

reading vocabulary item
s of the

C
alifornia R

eading T
est (Low

er P
ri-

m
ary).

are



i1

D
ata, based on a total of 21 students, indica-

tes a pre-test m
ean of 1.9; a post-test m

ean of 3.0
indicating a grow

th of 11 m
onths. T

herefore this
perform

ance objective w
as attained.

A
 second perform

ance objective stated:

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle I program
, second

grade students w
ill dem

onstrate an
average gain of seven m

onths grade
equivalency on R

eading C
om

pre-
hension as m

easured by the reading
com

prehension item
s of the C

alifor-
nia R

eading T
est (Low

er P
rim

ary).
B

ased on a total of 21 students, pre-
test data determ

ined a m
ean of 1.6;

post-test data determ
ined a m

ean of
3.0, indicating a gain of 14 m

onths.

T
his perform

ance objective w
as attained.

A
t the inception of the final project year the

second grade perform
ance objective stated:

B
y the end of the 1973-74 school

year, E
S

E
A

 T
itle I students (second

grade) participating in the C
R

IP
 w

ill
dem

onstrate cognitive skills in read-
ing by attaining, on the average, a

T
H

E
 T

E
F

IE
1 IR

P
P

F
E

IR
C

H



grade equivalent
gain

of
seven

m
onths or greater betw

een pre- and
post-test adm

inistrations as m
easur-

ed by the P
aragraph M

eaning sub-
test of the S

tanford A
chievem

ent
T

est.

E
valuation data, based on a total of 52

students show
ed, the pre-test m

ean m
easured 1.5,

the post-test m
ean m

easured 2.0, show
ing an

average gain of 5 m
onths. T

herefore the expected
goal of 7 m

onths gain w
as not achieved.

T
hird G

rade P
erform

ance objective for the
1971-72 project year:

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle
I

P
rogram

, third
grade students w

ill dem
onstrate an

average gain of seven m
onths grade

equivalency in each of the subtests
of W

ork R
ecognition, M

eaning of
O

pposites, C
om

prehension of D
irec-

tions, C
om

prehension of R
eference

S
kills, C

om
prehension (interpreta-

tion) of m
aterial, R

eading V
ocabu-

lary, and R
eading C

om
prehension

as m
easured by the sub-test item

s

of the C
alifornia R

eading T
est (U

p-
per P

rim
ary).

T
he pre- and post-data adm

inistered to
seven students is presented in the chart below

:

T
he perform

ance objective w
as attained in

five sub-test areas, but not attained in the sub-test
areas of W

ord R
ecognition and F

ollow
ing D

irec-
tions as indicated on the above chart.

A
fter seven m

onths of participation
in the E

S
E

A
 T

itle
I

P
rogram

, third
grade students w

ill dem
onstrate an

average gain of seven m
onths grade



equivalency
in

the sub-tests
of

R
eading V

ocabulary and R
eading

C
om

prehension as m
easured by the

C
alifornia R

eading T
est (U

pper P
ri-

m
ary).

T
he pre- and post-test data obtained

reflected in the chart below
:

ed by the P
aragraph M

eaning sub-
test of the S

tanford A
chievem

ent
T

est.

T
he pre-post data adm

inistered to 12 stu-
dents indicated that a m

ean gain of 13 m
onths

is
w

as achieved therefore the objective W
as attained.

A
s indicated above the m

ean gain for all 6
(six) students exceeded the proficiency

level
therefore the objective w

as attained.

B
y the end of the 1973-74 school year

E
S

E
A

 T
itle

I
third grade students

w
ill dem

onstrate cognitive skills in
reading by attaining, on the average,
a grade equivalent gain of seven
m

onths or greater betw
een pre- and

post-test adm
inistrations as m

easur-

tr



S
um

m
er program

A
n

extrem
ely

valuable and effective com
ponent of the Linden

project, the S
um

m
er P

rogram
, w

as essentially a
reinforcing repetitive experience for the sam

e
children w

ho participated in the academ
ic year

program
s. T

he deep structures of the curriculum
rem

ained, but w
ere approached differently. T

he
staff w

as altered to add instructors in m
usic,

physical education and art. T
hese teachers cor-

related the specific skill developm
ent w

ith the
curriculum

 of the regular sum
m

er classroom
teachers. T

he m
usic teacher approached reading

skills through the use of m
usical phonics, the

physical education teacher reinforced readiness
skills in the m

otor area (e.g., balancing), and the
art teacher concentrated instruction in both the
sensory m

otor and visual m
otor areas.

A
ll three

teachers had access
to

T
itle

1
skill-coded

m
aterials and equipm

ent.
T

he academ
ic year T

itle
I staff form

ulated
individualized prescriptions for the sum

m
er curri-

culum
 based on a child's w

ork during the school
year. T

hese prescriptions w
ere passed to the

regular sum
m

er classroom
 teachers, and identi-

fied, at the m
ost, five skills in each of four skill

areas w
hich the sum

m
er instruction

should



em
phasize. T

he sum
m

er teachers w
ere then

m
onitored by a T

itle I sum
m

er program
 supervisor

in term
s of the degree to w

hich they provided
individualized instruction follow

ing the prescrip-
tions.O

ne of the m
ore significant benefits of the

sum
m

er program
 is that it provided the child w

ith
a sense of the continuity of the learning year, w

ith
the intuitive realization that learning does not stop
on a particular date, nor com

m
ence w

ith a
particular season. T

he Linden T
itle

I
staff w

ould
propose as a w

orking hypothesis that a sum
m

er
experience has a positive im

pact on the affective
grow

th of the individual student, particularly in the
m

atter of his/her attitude tow
ard school, an

attitude w
hich is

largely transferrable tow
ard

reading.

IM
O

".140,,,,,k

.1

1

r
1



S
um

 m
any

In sum
m

ary the Linden E
S

E
A

T
itle 1 staff endorses the follow

ing conclusions
and recom

m
endations:

A
 local

district should develop a total
Language A

rts curriculum
 to m

eet the specific
needs of its students. A

s an alternative, the local
district m

ay adopt and /or
revise an existing

Language A
rts program

 to m
eet its individual

student's needs.

T
he curriculum

 developed
or

adopted
should be based on a hierarchy of skills and taught
by the test-teach-test m

ethod.

S
m

all group or individual instruction should
take place on a daily basis w

ith sessions averaging
betw

een thirty and forty-five m
inutes.

T
eachers should show

 flexibility in adapt-
ing to the needs of students. S

tudents should be
approached in a positive m

anner, using praise
w

henever possible, therefore providing the stu-
dent every opportunity for success.

A
 variety of instructional m

aterials should
be used in order to teach to a child's strongest
learning m

odality (auditory, visual, kinesthetic).

A
 criterion

referenced
test

should be
developed for use as pre- and post-test evaluation
data. It w

as found that standardized tests w
ere

not m
easuring the item

s taught in the skill oriented
curriculum

.

A
nd finally,

it
is strongly recop161ended,,z,

T
H

A
T

the total Language A
rte prO

ararptA
ii

listening, speaking, reading, w
ritidgh*!W

rii#1,
be presented to children at the/ eaM

oeV
 age,

possible because:

"Y
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U
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